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Introduction 
 
Learning another language gives the learner a chance to know the other 
culture with its context. In this human race, nations and people are more 
dependent upon one another to supply goods and services, share  
Learning a foreign language involves interest, time and effort. Having a 
clear idea of why learning a language is important, may help in 
improving the motivation to study. Language learning is a difficult 
process. Fundamental issues such as components of language, 
cognition, learning behaviors, previous language experience, learners’ 
personality, classroom conditions, culture, and teacher’s personality 
with his / her language proficiency skills and teaching metholodgy are 
addressed in this process. This paper considers the literature on 
language learning anxiety in an effort to explain the relationship 
between foreign language anxiety and emotional intelligence.  This 
study explores factors that may influence foreign language learning. 
This paper concludes that anxiety is indeed a cause of poor language 
learning in some individuals and discusses the possible sources of 
anxiety including difficulties in valid self-presentation and various 
language teaching practices.  
 
 
*1 Assistant Professor Department of Education, University of Sargodha, Pakistan  
*2 M. Phil. Scholar International Islamic University, Islamabad  
*3 M. Phil. Scholar International Islamic University, Islamabad  



 
 
 
 
Foreign Language Anxiety & Emotional Intelligence                               Riffat-un-Nisa Awan 

 24 
 

Foreign Language Anxiety 
 
Anxiety can be defined as a subjective feeling of tension, apprehension, 
uneasiness, and stress. The term "foreign language anxiety" was coined 
by Horwitz, and Cope (1986) as a specific anxiety affecting the learning 
of a second language. MacRityre and Gardner (1991) generally define 
foreign language anxiety as a type of situation-specific anxiety that is 
specifically associated with second language contexts in speaking, 
listening, and learning. Horwitz and Cope (1986) describe foreign 
language anxiety as a distinct complex phenomenon of "self-
perceptions, beliefs, feelings, and behaviors related to classroom 
language learning arising from the uniqueness of the language learning 
process". 
Anxiety plays different roles in the foreign language learning process. 
According to Maclntyre (1995), when the task is simple, anxiety may 
stimulate students to increase efforts toward learning. Students' 
performance is therefore improved by the anxiety. Anxiety is 
"facilitating" at this stage. Once efforts cannot fully compensate for the 
cognitive interference, performance will be impeded. Anxiety causes 
negative influence at this stage and becomes "debilitating" (Maclntyre, 
1995). As a result of debilitative anxiety, students may face depression 
and lead to skip classes or drop out. These facilitative and debilitative 
anxieties vary among individuals. 
Horwitz, and Cope (1986) developed the Foreign Language Classroom 
Anxiety Scale (FLCAS) to draw attention to three performance related 
anxieties: communication apprehension, test-anxiety, and fear of 
negative evaluation. According to Horwitz, and Cope (1986), the first 
source of anxiety in their self-report questionnaire, the Foreign 
Language Classroom Anxiety Scale (FLCAS) is communication 
apprehension. It mostly happens while students listen to or  speak the 
foreign language. Those who are shy encounter more difficulties in oral 
communication in the foreign language than those who are not. 
The second source of anxiety that Horwitz and Cope (1986) try to 
investigate in their FLCAS study is test anxiety. To the authors, test 
anxiety causes performance anxiety, which is triggered from a fear of 
failure in the foreign language classroom. Finally, Horwitz, and Cope 
(1986) support Watson and Friend's (as cited in Horwitz, & Cope, 1986) 
definition of fear of negative evaluation as being the last component of 
FLCAS. Watson and Friend's assert that fear of negative evaluation is 
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an apprehension about others' evaluations, avoidance of evaluative 
situations, and the expectation that others would evaluate them 
negatively.  
 
Emotional Intelligence 
  
The concept of emotional intelligence first had great appeal in business 
communities during the past decades. The term was first proposed in 
1990 by Peter Salovey and John Mayer and refers to the ability to 
recognize and regulate emotions in one self and in others (Golernan, 
1995). Daniel Goleman (1995, as cited in Santrock’s, 2001, p.114) in 
his book Emotional Intelligence, argues that when it comes to predict a 
student’s competence, IQ as measured by standardized intelligence tests 
can matter less than emotional intelligence.  
What is emotional intelligence? Emotional Intelligence consists of 
emotional self-awareness (such as, separating feelings from actions), 
managing emotions (such as, controlling anger), reading emotions (such 
as, taking the perspective of others), and handling relationships (such 
as, solving relation problems). Mayer and Salovey (1990) defined 
emotional intelligence as the subset of social intelligence that involves 
the ability to monitor one's own and others’ feelings and emotions, to 
discriminate among them, and to use this information to guide one's 
thinking and action. 
Sternberg (1996) proposed the theory of "successful intelligence." He 
stated that successful intelligence involves an individual's discerning his 
or her pattern of strengths and weaknesses, and then figuring out ways 
to capitalize upon the strengths and at the same time to compensate for 
or correct the weaknesses. He further suggested that in order to have 
successful intelligence, one should have three broad abilities: analytical, 
creative, and practical. Analytical abilities help an individual to identify 
the existence of a problem, by defining the nature of the problem, 
setting up a strategy for solving the problem, and by monitoring one's 
solution processes. Creative abilities enable a person to generate 
problem solutions, and the practical abilities are one's tacit knowledge 
which enables one to accomplish things. According to Sternberg's 
theory of successful intelligence, students’ multiple abilities can be used 
to predict their school achievement. 
Within the construct of multiple intelligences, Gardner (1993, 1998) 
included linguistic intelligence, musical intelligence, logical-
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mathematical intelligence, spatial intelligence, bodily-kinesthetic 
intelligence, inter-personal intelligence and intra-personal intelligence. 
He suggested that multiple intelligences should have the same weight as 
IQ. Gardner (1998) further defined interpersonal intelligence as a 
person's capacity to understand the intentions, motivations, and desires 
of other people and to work effectively with others. In addition, Gardner 
believes that intra-personal intelligence involves the capacity to 
understand oneself, to have an effective working model of oneself—
including one's own desires, fears, and capacities. Gardner's two 
intelligences correlate with Salovey and Mayer's (1990) theory of 
emotional intelligence. The two intelligences have an influence on one's 
academic achievement. 
While most of the researchers have attempted to understand some 
aspects of emotional intelligence and its impact on foreign or second 
language learning, whereas many others have focused on the effects of 
stress management and self-esteem on emotional intelligence. For 
instance, Deffenbacher (1980) found that worry and emotionality are 
inter-correlated with test anxiety. Ganschow and Sparks (1996) 
suggested that anxiety has negative results on language skills and 
aptitude. More recently, the idea of emotional intelligence has become 
an issue in second language learning and much focus is now being paid 
to this study. 
If teachers are concerned with helping students develop their second 
language ability, they may also want to address and improve students' 
emotional intelligence skills. Through the use of appropriate emotional 
intelligence skills, one can apply his or her judgment and reasoning to 
deal with anxious situations. Once the ‘danger signal’ (Elder, 1997) or 
‘the internal earthquake’ (Watkins & Karr, 1940) arising from 
encountering special situations is off, the speed of language learning 
will be accelerated. 
 
Objectives of the Study 
 
The main objective which  guided this study was to explore the level of 
anxiety among EFL (English as a foreign language) students and find 
the relationship between foreign language anxiety and emotional 
intelligence among EFL university students in Sargodha. 
  
Methods 
The research was done at five departments using convenient sampling 
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 in the University of Sargodha with undergraduate students in January-
February 2007. Subjects for this study were a group of one hundred and 
seventeen (117) students who were enrolled in English reading, writing, 
listening, and speaking classes in first semester. Of the 117 students, 62 
(53%) were male and 55 (47%) were female. Table1 presents the 
demographic information of the sample according to the categories of 
department as well as gender.  
 

Table 1 
 

Number of Subjects by Departments and Gender  
 Male (n=62) Female (n=55) Total 
Mathematics  22 10 32 
Zoology  05 17 22 
English  14 13 27 
Business Study  04 04 08 
Chemistry  17 11 28 
Total  62 55 117 
 
Instrumentation 
 
To determine whether foreign language anxiety has any correlations 
with students’ emotional intelligence, two instruments were used: 
Foreign Language Classroom Anxiety Scale (FLCAS) and Self 
Assessment (SA) scale of emotional intelligence. 
The Foreign Language Classroom Anxiety Scale was developed by 
Horwitz, and Cope (1986). The Likert-type scale consists of thirty-three 
statements about foreign language learning. An abbreviated version of 
‘Foreign Language Classroom Anxiety Scale’ consisted of seventeen 
items was used. The modified Foreign Language Classroom Anxiety 
Scale was pilot tested and its reliability was (.75) alpha coefficient. The 
scoring of the FLCAS was done at five (5) point scale where five 
indicates high anxiety and one (1) means that anxiety didn't exist (E. K. 
Horwitz, personal communication, July 16th, 2007).  
The other instrument that was used in this study is Santrock’s (2001) 
Self Assessment (SA) scale of emotional intelligence based on Daniel 
Goleman (1995) definition of emotional intelligence. The emotional 
intelligence profile of participants was developed via the standards that 
the author provided in his book Educational Psychology. The 
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instrument has been shown to have a relatively high validity and 
reliability in terms of its alpha coefficient (.71).  
 
Data Analysis 
 
The purpose of this study was to identify students’ foreign language 
anxiety level and their emotional intelligence and to determine whether 
there were any correlations between foreign language anxiety and 
emotional intelligence. SPSS 12.0 (Statistical Package for Social 
Sciences) was used to calculate Pearson Product Moment Correlation 
Coefficient. The data set was organized for analysis according to the 
original research questions.  
 
Results 
 
The collected data were grouped by gender and level of foreign 
language anxiety. Students whose score was 60 or above were judged to 
be highly-anxious; those whose score was 30 or above but below 60 
were judged to be average-anxious; those whose score was below 30 
were judged to be low-anxious. Based on the FLCAS results, males and 
females were scored according to the categories of high, average, and 
low anxiety. The distribution of high, average and low language anxiety 
by gender is demonstrated in the following table. 
 

Table 2 
 

Number of Subjects by Gender and Level of Anxiety 
Gender Male            Female  Total  
Anxiety 
Level 

N Percent N Percent N Percent 

Highly 
Anxious   

6 9.7% 4 7.3% 10 8.5% 

Average 
Anxious  

56 90.3% 51 92.7% 107 91.5% 

Low Anxious  0 0% 0 0% 0 0% 
TOTAL  62 100% 55 100% 117 100% 

 
For the purposes of this study, an overall language anxiety level was 
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presented followed by gender comparison. It was observed that only ten 
percent of the total sample was highly anxious, while all others which is 
a bulk i.e. about 92% rated themselves as moderately anxious because 
the students were forced to study this course (English language course) 
as a degree requirement. No students were low anxious which means 
every student was anxious to a certain level.  
 

Table 3 
 
Descriptive Statistics for Foreign Language Classroom Anxiety 
Scores (FLCAS) by Gender  
 
 

Mean 
 

S.D. 
 

Maximum 
 

Median 
 

Minimum 
 

All 
 

48.60 9.02 71 
 

49 
 

27 
Male 
 

49.77 
 

8.56 71 
 

48.5 
 

28 
 

Female 
 

47.27 
 

9.42 
 

67 
 

49 
 

27 
 

Table 3 gives descriptive statistics for Foreign Language Classroom 
Anxiety Scores (FLCAS) by Gender which makes it clear that the mean 
scores of both males and females were slightly different since the males 
were more anxious than females. 
  

Table 4 
 

 Pearson Product Moment Correlation Coefficient (r) of foreign 
language anxiety and Emotional Intelligence  
Variables  N Correlation 

Coefficient  
(r) 

R2 Sig 

Foreign Language 
Anxiety & Emotional 
Intelligence  

117 -.24* 0.058 .009 

 
* Correlation is significant at the 0.01 level (2-tailed). 
The results in Table 4 reveal that there is a significant Correlation 
between foreign language anxiety and Emotional intelligence (r =-.24, p 
= .009) at 0.01 level of significance which means that the  more the 
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students are emotionally intelligent and stable, the less they have 
anxiety in learning English language.  
 

Table 5 
 

Comparison of Emotional Intelligence and Language Anxiety 
according to levels of anxiety (paired samples t-test) 
 N EI  (Mean) LA (Mean)  
High Language Anxiety   
(Male)  

6 58.50 64.83 

Ave. Language Anxiety  
(Male) 

56 60.60 48.16 

High Language Anxiety  
(Female)  

4 63.25 64.25 

Ave. Language Anxiety 
(Female) 

51 62.02 45.94 

 
From Table 5, it is apparent that high foreign language anxiety students 
and average foreign language anxiety students are different in terms of 
Emotional Intelligence. Average anxiety group is significantly different 
from high anxiety group in terms of their emotional intelligence across 
both genders. In other words, the average level of foreign language 
anxiety group has better control over their Emotional Intelligence skills. 
However, the high level of foreign language anxiety group shows less 
ability in controlling emotional intelligence. 
 

 
Table 6 

 
 Patterns of Correlation between Foreign Language Anxiety and 
Emotional Intelligence according to Gender and Levels of Anxiety  
 N E I 

(Mean) 
LA 
(Mean)  

 r 

Male  62 60.40 49.77 -.320*  
Female  55 62.11 47.27 -.138 



 
 
 
 
Foreign Language Anxiety & Emotional Intelligence                               Riffat-un-Nisa Awan 

 31 
 

High  Language Anxiety  
(Male)  

6 58.50 64.83 .253 

Average Language Anxiety 
(Male) 

56 60.61 48.16 -.365**  

High   Language Anxiety  
(Female)  

4 63.25 64.25 -.004 

Average Language Anxiety 
(Female) 

51 62.02 45. 94 -.194 

* Correlation is significant at the 0.05 level (2-tailed) 
**Correlation is significant at the 0.01 level (2-tailed)  
Table 6 reveals that both genders have different patterns in terms of 
controlling their emotional intelligence skills. Few exceptions were 
found. Correlations computed for foreign language anxiety and 
emotional Intelligence scores show a significant correlation for males (r 
=-0.320, p = .011) at the 0.05 level and for females (r = -.138, p = .317) 
which is not significant. For three categories of language anxiety, the 
correlation value for the “average anxiety males” was significant at .01 
level of significance. 
 
Findings 
 
1. Almost all the subjects of the study have a certain levels of 

language anxiety in learning a non-Asian Language (English).  
2. The subjects of the study seem to have relatively good control over 

their emotional intelligence (N = 117, mean = 61.2051, Std. dev. = 
7.55). 

3. The male subjects of the study are more anxious (n = 62 mean = 
49.72, Std. dev. = 8.56) about foreign language as compared to 
females. (n = 55, Mean = 47.27, Std. dev. = 9.42). Although, the 
difference is not too large.  

4. The female subjects of the study are more emotionally intelligent 
(mean = 62.11) as compared to males (mean = 60.40). Although, 
the difference is not so great.  

5. A significant correlation (r = -0.242, p = .009) at the .01 level has 
been found for the study sample (N = 117) between language 
anxiety and emotional intelligence. 

6. A significant correlation (r = -0.320, p = 0.11) at the 0.05 level has 
been found for male population of the study (n = 62) between  
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language anxiety and emotional intelligence.  
7. A weak correlation (r = -1.38, p = .317) has been found for female 

population of the study (n = 55) between language anxiety and 
emotional intelligence.  
 

Discussion 
 
This study is about the role of language anxiety and emotional 
intelligence in learning English as a foreign language (EFL) by the 
students in University of Sargodha whom first language is Punjabi or  
Urdu.. In order to gain insights into foreign language learning, this 
study discussed two components, foreign language anxiety and 
emotional intelligence, and attempted to explore how their relationship 
may influence foreign language learning.  
Foreign language anxiety arises when learners are exposed to an 
unfamiliar language environment. It is observed that foreign language 
anxiety is one of the most important predictors of language acquisition. 
Evidence shows that students with high levels of foreign language 
anxiety with low emotional intelligence tend to experience more anxiety 
in target language activities (Maclntyre & Gardner, 1991).  
Language serves as a tool for communication which communicates our 
thoughts through different channels such as terms, pictures, or other 
symbols. When one's emotional intelligence skills are low, one's 
communication may be repressed by anxiety. Therefore, the concern of 
language anxiety and emotional intelligence skills becomes more and 
more significant in foreign language learning and teaching. 
In this study, the first research question explored students' foreign 
language anxiety level in University of Sargodha at undergraduate level. 
The results suggest that the subjects of this study seem to have 
relatively higher language anxiety in learning a non-Asian foreign 
language. In addition, most of the subjects’ emotional intelligence (EI) 
falls into the 'Strengthen' range of El, and the overall subjects’ control 
over El is slightly good.  
Research question two attempted to discover the relationship between 
foreign language anxiety and emotional intelligence. The major findings 
of this exploratory study suggested that El negatively but significantly 
correlate with foreign language anxiety. 
The results reveal that students with high level of foreign language 
anxiety  have less control of their El. On the other hand, students with 
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average level of foreign language anxiety tend to employ their El better.  
In essence, the findings of this study suggest that El skills have a strong 
relationship with foreign language anxiety across both genders. In 
addition, compared to females, males have high correlation between 
Foreign Language Anxiety and EI. 
In short, the first step to remove obstacles from second language 
acquisition is to lower one's foreign language classroom anxiety which 
leads to increased learning. Furthermore, building one's social 
interactions will create opportunities for employing the target language 
and strengthen one's second language competence. Emotional 
intelligence plays a crucial role in achieving this purpose.  
 
Conclusion and Recommendations 

 
Data analysis of this study revealed the fact that students did experience 
a certain level of language anxiety as foreign language learning is an 
extremely multifaceted and complex matter, resulting from the 
interaction of language with the learning process, and its parallel El 
skills. To know students better by understanding their foreign language 
anxiety level and their parallel El skills is very important and necessary 
for providing suitable assistance to students’ learning a foreign 
language. Moreover, to reinforce students' El skills would, in turn, raise 
their self-confidence and reduce their levels of foreign language 
anxiety, and reinforce their efficiency in learning the target language. 
This study made it clear that emotional intelligence skills were 
significant factors in language learning. Evaluative programs planned to 
improve foreign language learning are strongly recommended and it is 
believed that these programs may be improved by focusing on 
emotional intelligence skills development.  
The findings of this study suggest that to develop students' El skills 
educators should be aware of the impact that students' El skills have on 
foreign language learning. These skills need to be developed to assist 
the student’s aptitude for learning a foreign language. Therefore, 
curricular or any educational intervention should be based on the 
relationship between EI and language anxiety. To this end, curriculum 
developers, educators, and all stake holders need to be aware of the 
impact one’s emotional intelligence has on language learning 
specifically and academic learning in general. Moreover, this research 
explored only the level of anxiety; it was felt that qualitative approaches 
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may be adopted by the researchers to explore in depth the factors and 
the reasons behind this high level of anxiety and how this anxiety could 
be minimized for effective foreign language learning. In essence, 
language learning, language teaching, language anxiety, and emotional 
intelligence are complex constructs that need further research and in-
depth investigation. 
 
 
REFERENCES 
 
Cummins, J. (1984). Bilingualism and special education: Issues in assessment 

and pedagogy. San Diego, CA: College-Hill 
Deffenbacher, J. L. (1980). Worry and emotionality in test anxiety. In I. G. 

Sarason (Ed.), Test anxiety: Theory, research, & applications (pp. 
111-128). Hillsdale, NJ: Erlbaum.  

Elder, L. (1997). Critical thinking: The key to emotional intelligence. Journal 
of Developmental Education, 21 (1), 40-41. 

Ganschow, L., & Sparks, R. L. (1996). Anxiety about foreign language 
learning among high school women. Modern Language Journal, 80 
(2), 199-212.  

Gardner, H. (1993). Frames of mind: The theory of multiple intelligences (2nd 
ed.}. New York: Basic Books.  

Gardner, H. (1998). Are there additional intelligence? The case for naturalist, 
spiritual, and existential intelligences. In J. Kane (Ed.), Education, 
information, and transformation (pp. 111-131). Englewood Cliffs, NJ: 
Prentice-Hall.  

Ghaith, G. M. (2002). The relationship between cooperative learning, 
perception of social support, and academic achievement. System, 30 
(2002), 263-273.  

Goleman, D. (1995). Emotional intelligence. NY, NY: Bantam Books. 
Goleman, D., Boyatzis, R., & McKee, A. (2002). Primal leadership: Realizing 

the power of emotional intelligence. Boston, MA: Harvard Business 
School Press.  

Gregersen, T., & Horwitz, E. K. (2002). Language learning and perfectionism: 
Anxious and non-anxious language learners' reactions to their own 
oral performance. The Modern Language Journal, 86 (iv), 562-570. 

Harper, S. N. (1985). Social psychological effects of simulation in foreign 
language learning. System, 73(3), 219-224. 

Horwitz, E. K. (1986). Preliminary evidence of the reliability and validity of a 
foreign language anxiety scale. TESOL Quarterly, 20, 559-562.  



 
 
 
 
Foreign Language Anxiety & Emotional Intelligence                               Riffat-un-Nisa Awan 

 35 
 

Horwitz, E. K., & Cope, J. (1986). Foreign language classroom anxiety. 
Modern Language Journal, 70, 125-132. 

Maclntyre, P. D. (1995). How does anxiety affect second language learning? A 
reply to Sparks and Ganschow. Modern Language Journal, 79, 90-99. 

Maclntyre, P. D., & Gardner, R. C. (1991). Investigating language class 
anxiety using the focused essay technique. The Modern Language 
Journal, 74 (iii), 296-304. 

Maclntyre, P. D., & Gardner, R. C. (1994). The subtle effects of language 
anxiety on cognitive processing in the second language. Language 
Learning, 44, 283-305. 

Maclntyre, P. D., Noels, K. A., & Clement, R. (1997). Biases in self-ratings of 
second language proficiency: The role of language anxiety. Language 
Learning, 47 (2), 265-287.  

Mayer, J. D., & Cobb, C. D. (2000). Educational policy on emotional 
intelligence: Does it make sense? Educational Psychology Review, 
12(2), 163-183.  

Mayer, J. D., & Geher, G (1996). Emotional intelligence and the identification 
of emotion. Intelligence, 22, 89-113.  

Mayer, J. D., & Salovey, P. (1990). Emotional intelligence. Imagination, 
Cognition and Personality, 9(3), 185-211.  

Mayer, J. D., & Salovey, P. (1995). Emotional intelligence and the 
construction and regulation of feelings. Applied & Preventive 
Psychology, 4, 197-208.  

Salovey, P., & Mayer, J. D. (1990). Emotional intelligence. Imagination, 
Cognition and Personality, 9 (3), 185-211,  

Santrock, J.W. (2001). Educational Psychology (International Edition).  
McGraw-Hill, Companies Inc, NY.   

Sternberg, R. J. (1996). Successful intelligence, NY, NY: Simon & Schuster.  
Watkms, D. E., & Karr, H. M. (1940). Stage fright and what to do about it. 

Boston, MA: Expression Company.  
 
 
 
 

Abstract 
 

The main spirit of this study was to examine the association between 
foreign language anxiety and emotional intelligence among university 
students who were learning English as a foreign language in University of 
Sargodha. The research was done in January-February 2007 in five 
departments (using convenient sampling) at undergraduate level. The 
sample population for this study was 117 BS students (62 males and 55 
females). Data for the study were collected by using the research 
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instrument that determines levels of foreign language anxiety and 
emotional intelligence. Descriptive statistics, comparisons of means, and 
Pearson-moment correlation coefficient were applied to examine the 
relationship between foreign language anxiety and emotional intelligence 
across gender and language anxiety level. The findings indicated that there 
is a significant relationship between foreign language anxiety and 
emotional intelligence. Results also suggest that gender differences have an 
impact on emotional intelligence and language anxiety.  
 

 


